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Abstract: As many teachers face may syllabus-related problems during their 
teaching process, it has been being one of the controversial issue towards teachers. A 
syllabus is the basic guide of the class so teachers may prove and reveal students, 
administrators, and colleagues what you plan to teach in a definite period of teaching. 
A well-organized syllabus always leads to success in both the student learning process 
and the teacher teaching process. 
Keywords: students learning process, teaching process, syllabus  
  
As many teachers face may syllabus-related problems during their teaching 
process, it has been being one of the controversial issue towards teachers. Error 
treatment has long been studied in ELT, and the attitude of the learners and teachers 
towards correction might be acknowledged as the main focus in most cases. Breen et 
al.[1] put forward that negotiation is inevitable in modification; hence, the primary 
concern of this study is to explore teachers’ and students’ perceptions of modification 
in oral classes and present a communicative syllabus design based on the analysis of 
the needs. Teachers come up with different definitions of syllabus, all of them revealing 
its practical applications to real life teaching and also the feature of syllabuses. A 
syllabus is implied for the teacher or academic supervisor and it’s a statement of 
intentions. Designing the syllabus successfully ensures some continuity in the program. 
It helps the teacher to build a foundation to plan lessons more effectively. It is seen as 
an effective tool to differentiate between progress and regress in statistics. 
As Allwright and Bailey [2] argue, immediate error correction decreases students’ 
motivation to speak and obstructs the flow of communication; however, in a similar 
way, long delayed or postponed feedback is not so effective either. The main reason 
that discourages students’ motivation for learning is not giving feedback timely to 
students and not rating and appreciating their efforts. 
The suggested model was mainly based on process-oriented syllabus design. 
Therefore it was adapted from various syllabus types such as the communicative 
syllabus model of Munby [3], the Skill-Centered syllabus model (Hutchinson and 
Waters [4]) and Candlin’s [5] syllabus model. All above mentioned types of syllabus 
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have own advantages and disadvantages. It should be selected according to the object 
of the course and the demand of the teacher. 
As Kim and Mathes [6] referred in their article, explicit feedback refers to the 
explicit terms of the correct form, including specific grammatical information that 
students can refer to when an answer is incorrect; however, implicit feedback such as 
elicitation, repetition, clarification requests, recasts and metalinguistic feedback 
(Lochtman [7]), allows learners to notice the error and correct it with the help of the 
teacher. On the other hand, teachers were the most popular source of feedback for both 
the teachers and students. The feedback should be given immediately after the showing 
the work of the student. Because if the teacher gives his or her opinion timely the 
student responds positively and remembers the experience about what is being learned 
in a confident manner. If the student waits too long for receiving the feedback, the 
moment is lost and the student may not connect the feedback with the action. 
Etymologically syllabus means a label and table of contents. Wilkins (1981) 
pointed out: "syllabuses are specification of the content of language teaching which 
have been submitted to some degree of structuring or ordering with the aim of making 
teaching and learning a more effective process". In each syllabus it is necessary to 
formulate the knowledge and skills to be given to the students with a clear goal on the 
basis of a clear plan. As Abbaspour et al. (in press) concluded, culture and language 
are inseparable and culture learning must be an integral part of language learning. 
Along the same line, Brown (2007, p. 165) maintains that, “A language is part of a 
culture and culture is part of language; the two are intricately interwoven so that one 
cannot separate the two without losing the significance of either language or culture”. 
Culture should also be taken into account when compiling each syllabus. Because each 
culture has its own unique aspects and qualities that are incompatible with other 
cultures.  
A syllabus is the basic guide of the class so teachers may prove and reveal 
students, administrators, and colleagues what you plan to teach in a definite period of 
teaching. This is crucial to the success of any teacher because it maps out exactly what 
teachers have to do every day in their class and they know exactly what kind of 
knowledge to give without any hesitations. A well-organized syllabus always leads to 
success in both the student learning process and the teacher teaching process. 
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